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Communication and Language Development

Educational Programme
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.


Early Learning Goal: Listening, Attention and Understanding
· Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions;
· Make comments about what they have heard and ask questions to clarify their understanding;
· Hold conversations when engaged in back-and-forth exchanges with teachers and their peers.

Early Learning Goal: Speaking
· Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary;
· Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate;
· Express their own ideas and feelings about their experiences using full sentences’ including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.
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Communication and Language Development Matters Observation Checkpoint for 3 and 4-Year-Olds

· Around the age of 3, can the child shift from one task to another if you fully obtain their attention, for example, by using their name?
· Around the age of 4, is the child using sentences of four to six words – “I want to play with cars” or “What’s that thing called?”?
· Can the child use sentences joined up with words like ‘because’, ‘or’, ‘and’? For example: “I like ice cream because it makes my tongue shiver”.
· Is the child using the future and past tense: “I am going to the park” and “I went to the shop”?
· Can the child answer simple ‘why’ questions?


Our Intent at DCET Academy Trust
Through the provision of a language rich environment across all areas of learning, we will enable children to become effective communicators who: understand spoken instructions; use sentences that are well- formed (including longer sentences with two or more parts in past, present and future tenses); use talk to describe things; help solve problems, negotiate and interact with others; ask relevant questions or make relevant comments about what they have heard; re-tell stories; continuously develop and enhance their vocabulary.
Through their interactions with children across all areas of learning, adults will: promote and model active listening skills; extend children’s thinking through sensitive and careful open-ended questioning; model speaking in full sentences and scaffold children’s language development by providing sentence stems/ key vocabulary and phrases and using a range of strategies to promote quality conversations.


School Inspection Handbook 2021
Teaching should not be taken to imply a ‘top down’ or formal way of working. It is a broad term which covers the many different ways in which adults help young children learn. It includes their interactions with children during planned and child-initiated play and activities: communicating and modelling language, showing, explaining, demonstrating, exploring ideas, encouraging, questioning, recalling, providing a narrative for what they are doing, facilitating and setting challenges. It takes account of the equipment they provide and the attention to the physical environment as well as the structure and routines of the day that establish expectations. Integral to teaching is how practitioners assess what children know, understand and can do as well as take account of their interests and dispositions to learning (characteristics of effective learning), and use this information to plan children’s next steps in learning and monitor their progress’ (page 80).




Why is vocabulary development important for comprehension?
The relationship between vocabulary and reading comprehension is two-way: they support each other. One reason for this strong relationship is that rich knowledge of word meanings enables readers and listeners to make inferences and thematic links within a text. Put simply, the greater a person’s knowledge of words and their meaning, the easier they will find it to understand even complex texts.
While being familiar with a large number of words is important, the depth of a person’s vocabulary is also important – how well they can use their knowledge of the word and its related words in order to understand what they are reading.
The range of language used in written text means that reading is a good way of expanding vocabulary knowledge, because written text contains rarer, less familiar words than conversation does. All children, even those who can decode fluently, benefit from being read aloud to as it provides access to these less familiar words, as well as providing a model for fluent reading and pronunciation. (Oxford Owl)
	
	Interactions
	Exploring Language
	Listening and understanding

	Skills included
	Using words 
Gesture/ actions 
Body language 
Joining in songs/ rhymes/ repeated refrains 
Back and forth conversation

 
	Learning new vocabulary 
Using tier 1 and 2 words  
Commenting
Exploring 
Questioning 
Explaining 
Recalling 
Instructional language 
	Focusing attention 
Listening and doing simultaneously 
Following instruction 
Identifying key details being communicated 


	Continuous provision opportunities
	Interactions with peers 
Interactions with adults:
· Narrating/ commenting 
· Echoing/ extending/ adapting/ modelling 
· Valuing non-verbal communication 
· Waiting time.
· Back and forth conversation
Play based learning opportunities 
	Stories / songs/ rhymes 
Fiction and non-fiction books
Interactions between peers
Interactions with adults 
Stimulating environment providing reasons to use language
Toni listening box 
Play based learning opportunities  
	Adults modelling listening skills including non-verbal gestures and active listening

	Enhanced Provision opportunities
	Whole class teaching 
Small group learning 
Interactions with visitors/ planned experiences Review time every day – linked to DCET values and Catholic Social Teaching
Paired talk
Story telling/ reading sessions
Helicopter stories 
Reading practise sessions  
Story scribing 

	Teach tier 2 vocabulary (say the word, children repeat the word, Adult explains the meaning, adult provides examples in other contexts, children provide examples from other contexts)

Selected tier 2 vocabulary to be pre-planned with an emphasis on quality rather than quantity. 

Staff providing multiple encounters to hear and use new vocabulary 


	Interventions which may include:
· Bucket time
· NELI 
· Talk Books
· Time to Talk 

Support for Pupils with EAL may include:
· Dual language texts

Pupils with SEND may be provided with resources which may include:
· British Sign Language books 
· STC resources books 




	
	Progression

	
	Speaking
	Listening and Understanding

	
	Interacting
	Exploring Vocabulary
	Listening to stories/ non-fiction/ songs/ rhymes 
	Following instructions

	Autumn term 
	Show awareness of the listener when speaking. 
Enjoy make-believe play and choose their own friends to play cooperatively with. 
Use language to share feelings, experiences and thoughts.
Link 2 sentences together by using ‘and’. For example, ‘I went to the park and I had ice cream’. 
Gain confidence in asking simple questions 
Answer simple problem-solving questions, for example ‘What do you do when you’re hungry/cold?’  
Use talk to organise themselves and their play: “Let’s go on a bus... you sit there... I’ll be the driver.” 
Use talk in pretending that objects stand for something else in play, e.g. This box is my castle.
Begin to introduce simple storylines into their play. E.g. once there was a little girl on a horse…
Start conversations with familiar adults and peers and continue it for many turns. 
Ask simple questions using word such as  what, where and who
Develop skills in expressing a point of view using words and actions
	Confident in the use tier 1 words These are words that are often used in oral conversations and familiar in speech (house, walk, school, clothes, blue)
Learn new tier 1 and 2 words rapidly and is able to use them in communicating 
Develop ability to talk about the future and the past with some inaccuracies. For example, ‘I have watch you’ or ‘I runned down’. 
Understand time adverbs like ‘first’ and ‘next’ in a sentence. For example, ‘First we’re going to the shop, next we’ll play in the park’.
Begin to engage with colourful semantic resources to construct and orally compose sentences composing of who, what and where. Link to English colourful semantics
Show understanding of prepositions such as under, on top, behind by carrying out an action or selecting correct picture
Recognise humours words in spoken language. 


	Demonstrate understanding of listening skills and know why listening is important.
Listen to others in one-to-one or small groups, when conversation interests them
Listen to familiar stories with increasing attention and recall
Retell familiar stories and rhymes
Join in with repeated refrains and anticipates key events and phrases in rhymes and stories
Repeat new knowledge gained from non-fiction books or from real life experiences. 
Begin to be able to adapt well know stories and rhymes with new humorous words or phrases


	Listen to and follow requests without having to stop what they are doing. For example, they can listen to you and answer while they carry on playing. 
Show understanding of more complex sentences, e.g. Put your toys away and then sit on the carpet
Tune into detail when listening- e.g. playing Simon says can they hear all the instruction 
Understand who, what, where in simple questions (e.g. Who’s that? Who can? What’s that? Where is?)
Link to English colourful semantics 

Demonstrate understanding of concepts (e.g. fast/slow, good/bad)

Respond to instructions with more elements, e.g. Give the big ball to me; collect up all the blocks and put them in the box
Demonstrate understanding of why and how questions 
Begin to understand humour, e.g. nonsense rhymes, jokes


	Spring Term 
	Begin to use more complex sentences to link thoughts (e.g. using and, because)
Retell a past events in correct order 
Questions why things happen and gives explanations. Asks e.g. who, what, when, how
Use intonation, rhythm and phrasing to make the meaning clear to others. Link to reading practise
Talks more extensively about things that are of particular importance to them
Ask an increasing number of questions using words like ‘what’, ‘where’, and ‘why’. 
Talk about things they imagine or make up, using words like ‘I think…’.
Confidently introduces a storyline or narrative into their play
Continue to develop skills to express a point of view and to debate when they disagree with an adult or a friend, using words as well as actions.
Tell a short story about something they have seen or experienced. 
Talk about things that have already happened or will happen in the future. For example, ‘Yesterday we went to visit Auntie Jan’. 
Articulate thoughts in well-formed sentences
	Use a range of tenses (e.g. play, playing, will play, played) within their spoken language. 
Begin to use different tenses with greater accuracy “I am going to the park.” and “I went to the shop.” I ran to school” 
Understand a greater number of prepositions such as ‘above’, ‘below’ and ‘between’ to describe the position of things. 
Sort words by grouping or naming them. E.g. categorising animals, colours or vegetables. 
Continue to build up tier 2 vocabulary that reflects a breadth of experiences. Use this newly learned vocabulary in different contexts throughout the day. 
. 

	Use talk to explain what is happening and anticipate what might happen next
Able to follow a story without pictures or props 
Make links between rhymes, stories, poems and non-fiction 
[bookmark: _GoBack]Express likes and dislikes linked to rhymes, stories, poems and non-fiction 

	Begin to develop consistency in listening behaviours; may move around and fiddle but still be listening or sit still but not absorbed by activity.
Develop two-channelled attention skills, e.g. paying attention to something of interest for short or long periods; can both listen and do for short span 
Understand longer instructions, for example ‘Find your crayons, draw a picture and give it to Grandma’. 
Understands a range of complex sentence structures including negatives, plurals and tense markers
Listens and responds to ideas expressed by others in conversation or discussion
Understands questions such as who; why; when; where and how
Link to English colourful semantics

	Summer term 
	Confidently use language to imagine and recreate roles and experiences in play situations
Links statements and sticks to a main theme or intention
Use talk, including questioning skills, to organise, sequence and clarify thinking, ideas, feelings and events and respond to what has been suggested.
Connect one idea or action to another using a range of connectives such ‘because’, ‘or’, ‘and’? E.g. “I like ice cream because it makes my tongue shiver.”
Use long and detailed sentences. For example, ‘We went to the park but we came home because Joe hurt himself’. 
Use talk to help work out problems and organise thinking and activities, and to explain how things work and why they might happen.
Take turns in longer conversations and stay on the same topic. 
Give simple instructions for a partner or small group to follow. 
	Extends vocabulary, especially by grouping and naming, exploring the meaning and sounds of new words
Confidently engage with colourful semantic resources to construct and orally compose sentences composing of who, what, where, when and with. Link to English colourful semantics
Manipulate colourful semantics blocks to adapt and recreate sentences with variety. Link to English colourful semantics
 
	Use talk to explain what is happening and anticipate what might happen next
Able to follow a story without pictures or props 
Use story language features when orally composing narratives. 
Orally create narratives with increasing detail, using a variety of sentence structures.  
	Be increasingly consistent in listening behaviours; may move around and fiddle but still be listening or sit still but not absorbed by activity.
Develop two-channelled attention skills, e.g. paying attention to something of interest for short or long periods; can both listen and do for short span

Respond in more detail to questions such as who; why; when; where and how.
Link to English colourful semantics



Useful links
https://www.youtube.com/watch?v=HJSfZRtUMXk 
https://sheringham-nur.org.uk/wp-content/uploads/2024/04/Conversation_poster.pdf  
https://speechandlanguage.org.uk/help-for-families/ages-and-stages/ 
“Serve and return” interaction, video from Harvard Center on the Developing Child
Case studies of practice, Nursery World
Series of identifiable stages
· Universally speaking – ages and stages of children’s communication development, ICAN website
· Progress checker from ICAN
· Stages of language development, The ESRC International Centre for Language and Communicative Development (LUCID) (Powerpoint)
· Early Communication and Language, from the Every Child a Talker programme, National Strategies document
The importance of the early years, The ESRC International Centre for Language and Communicative Development (LUCID) (video)
Supporting Speech and Language fact sheet, The Communications Trust
Speech sounds, ICAN fact sheet
Stewart, N. (2015) Listen to my idea! Communication and language in the early years in D. Whitebread and P. Coleman (2015), Teaching and Learning in the Early Years, 4th edition
Parents’ resources, The Communication Trust
Playful interactions, videos and activities – BBC Tiny Happy People
· How eye contact is key to your baby’s language learning – BBC Tiny Happy People
· How baby babble helps them to start speaking – BBC Tiny Happy People
· Brilliant Brains – how laughter and surprise help your baby learn – BBC Tiny Happy People
· Brilliant Brains – how your baby communicates through gestures – BBC Tiny Happy People
· Brilliant Brains – How babies start processing sounds in the womb – BBC Tiny Happy People
· Brilliant Brains 6-9 months – How babies come to recognise their name
· Don’t worry about sounding silly, baby talk is great!
National Literacy Trust, Words for Life website – activities for parents and support materials
Burke, N. (2018) Musical Development Matters in the Early Years: free downloadable guidance written to support the development of music practice and provision in settings plus free online resources to accompany the guidance: videos, questions for reflection, research, information and downloadable resources
Songs, rhymes and finger play pamphlet, Froebel Trust
The ESRC International Centre for Language and Communicative Development (LUCID) Evidence Briefings:
· How can our responses to babies’ gestures help with their language development?
· Quantity vs. Quality of child-directed speech: what matters most?
· How does shared book reading help boost child language development?
NCB (2019) Closing the Word Gap with Jean Gross CBE, article, presentation and briefing paper
English as an additional language
· FAQ: Raising Bilingual Children, Linguistic Society of America
· Understanding the steps of learning for children with English as an additional language in the Early Years, Ethnic Minority Achievement Service, Brighton & Hove City Council
· Case studies EAL (??)
· Multilingual Manchester Research reports, University of Manchester
· The ESRC International Centre for Language and Communicative Development (LUCID) Evidence Briefing –  Myths and misconceptions about language development in multilingual children
· The Bell Foundation, EAL framework (create free account to access)
· NCB (2017) Supporting bilingual families, article, presentation and briefing paper
· DCSF (2007) Supporting children learning English as an additional language, National Strategy document
Bowen, C. (2011) Brown’s Stages of Syntactic and Morphological Development, Speech-language-therapy website
Talking with parents about children’s SCL Needs, ICAN video
Makaton information, resources and guidance, Makaton website
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